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Project Abstract

Answer the following questions limiting answers to no more than five sentences.

1. What instructional practices and/or programs will comprise the intervention?

The research-based models to be implemented are Reading Recovery®, Early Literacy and Guided Reading.  The models compliment one another as well as our comprehensive classroom model and all are necessary to the success of the lowest achieving students in Kindergarten through Third Grade. Our mission is to ensure access to Reading Recovery for every student who needs its support at the first grade level by expanding our existing Reading Recovery program. We will also be providing small group intervention services to struggling primary students across all levels of the primary using research based strategies of Reading Recovery in Early Literacy and Guided Reading Intervention groups.

2. How will the proposed research-based reading intervention practices and/or program target the needs of the qualified students participating in the intervention?

The GRADE assessment will be used to target and develop individual intervention plans for all struggling students at all levels of the primary three times per year. Students in grades K, 2, 3 will receive either Early Literacy or Guided Reading small group intervention instruction depending on their established performance level. Clay’s Observation Survey of Early Literacy Achievement- will be used as a diagnostic, progress monitoring, and outcome measure for the lowest achieving first grade students in the Reading Recovery intervention. Initially to identify students for the program and plan beginning instruction, as needed for students leaving the program as an exit assessment and at year’s end as an outcome measure for all students served.

3. How does the proposed program align with the existing core reading /literacy program?

The core program used in all primary classrooms is the Four Block Framework. This framework utilizes many of the same instructional strategies for teaching the five components of reading as our intervention programs as evidenced in Part 2.
4. What key funded activities are proposed in the early reading intervention program?

Funding will provide a salary for our Intervention Teacher to provide Reading Recovery, Early Literacy and Guided Reading services to all targeted students. Stipends for primary teachers and the intervention teacher to attend professional development. Conference registration and travel expenses for all required conferences will also be paid by the grant.
Grant funds will be used to purchase refreshments and supplies for all professional development activities and after school parent trainings.
5. How will the key funded activities address student needs?
The salary of the intervention teacher will address student needs with direct services to targeted students. The parent involvement activities as outlined in the grant will address student needs through parent training on effective ways to help their struggling student at home. All professional development activities will address student needs by building capacity for our entire primary staff as well as our intervention teacher. 

Part 1: Identification of Literacy Needs

1.1.  The school’s current comprehensive reading model includes explicit and systematic instruction in the five essential components of effective reading instruction (phonemic awareness, phonics, vocabulary development, fluency, and comprehension), writing, and motivation to read (e.g., cultural relevance).

Our school’s core reading program uses the Four Block Framework to address each of the five essential components of reading as required by No Child Left Behind and suggested by the National Reading Panel Reports. The Guided Reading Block includes both whole group and small group instruction where students learn explicit comprehension strategies/skills and work on fluency. The teacher models his/her own thinking and comprehension strategies out loud and teaches children to do the same. “Effective strategy instruction is “explicit or direct” and can include direct explanation, modeling, guided practice, and application.” (National Reading Panel Reports, pp. 53–54) Some of the instructional strategies used during this block are: Choral reading, Reader’s Theater, think-alouds, and paired reading. “It is important to provide students with instruction and practice in fluency as they read connected text.” (National Reading Panel Reports, p. 23) Upper primary and intermediate students are engaged in small and whole group instruction that emphasizes comprehension strategies in all types of genre, including literary, informational, persuasive, and practical/workplace text. Materials include an adopted reading series, leveled books, predictable texts, trade books, content area selections, and real-life texts. The goal of this block is to teach explicit, intentional use of strategies for comprehension and fluency. Teachers often do informal assessments of students’ reading progress in guided reading groups. 

The Word Work Block is the block for daily development of word recognition, decoding, vocabulary, and spelling strategies. Systematic phonemic awareness and phonics activities are part of this block for lower primary students. Instructional strategies included in this block are: Word Walls, On-the-Back Activities, Rounding Up Rhymes, Guess the Covered Word, Making Words, Reading and Writing Rhymes, and Clapping and Chanting Words. For upper primary students, activities include concept development through use of vocabulary-building strategies and morphology (meanings of prefixes, suffixes, and Greek and Latin roots). “Some vocabulary must be taught directly by providing students with specific word instruction and by teaching them word-learning strategies.” (National Reading Panel Reports, pp. 36–37) All of these activities help children develop decoding skills, spelling accuracy, and vocabulary growth and are connected to the reading, writing and content area study going on in the classroom. “Effective programs offer phonics instruction that helps teachers…instruct children in how to relate letters and sounds, how to break spoken words into sounds, and how to blend sounds to form words; helps students understand why they are learning the relationships between letters and sounds; helps students apply their knowledge of phonics as they read words, sentences, and text; helps students apply what they learn about sounds and letters to their own writing; can be adapted to the needs of individual students, based on assessment; includes alphabetic knowledge, phonemic awareness, vocabulary development, and the reading of text.”(Put Reading First, p. 16)

The Self-Selected Reading Block is a true multi-ability block as each child reads materials on his or her own reading level. Classroom and school libraries are available to allow all children to have access to books of their own choice. During this block, the teacher acts as a coach and conferences with approximately five students a day to assess and teach individual reading processes and comprehension. While conferencing, the teacher listens to children read aloud, asks children about their reading to see if they are applying the comprehension and decoding strategies being taught, and informally assesses each child’s reading progress. Partner reading and peer coaching are also a part of this block to promote fluency, comprehension and decoding skills.

Written expression is fostered in the Writing Block. In this block, children are engaged in modeled writing, shared writing, and independent writing. In modeled writing, the teacher models her own writing for students and thinks aloud while writing. In shared writing, children write together about authentic classroom experiences. In independent writing, all children, even in early primary, write about topics of their own choice in a workshop format. Young children scribble, draw-write, and eventually add letters to their writing, which helps them develop and practice letter-sound recognition and phonics skills as they express their thoughts on paper. “Effective programs offer phonics instruction that: helps students apply what they learn about sounds and letters to their own writing; includes alphabetic knowledge, phonemic awareness, and vocabulary development.” (Put Reading First, p. 16) In the writing block, a clear connection is made between reading and writing as real literature in a variety of genre is used to learn more about writing. All children learn a writing process, and are provided opportunities to write and publish for real audiences and purposes. Peer revising and editing and teacher conferencing are part of this block. The bulk of the work for the state writing portfolio comes from the writing block, and the Kentucky Marker Papers act as a guide to help teachers assess various genres of writing to plan instruction.

The Four Block Framework provides culturally responsive instruction in several ways during each of the four blocks. In Guided Reading, children are grouped in various ways to address each learner’s needs more appropriately.  Instructional strategies such as choral reading, paired reading and think-alouds allow for both individualized instructional support and explicit/direct modeling of cognitive strategies. During the Self-selected Reading Block, each child reads and rereads stories on their own reading level while the teacher acts as a coach for each child’s reading process development.  The Word Work Block includes many multi-sensory activities that address the diverse learning styles of each child. The Writing Block uses instructional strategies that support writers at varied levels of development and allows the teacher to accept each child’s approximations as they build a writing process. In addition, our school maintains a school-wide schedule that allows students to move freely between classrooms to provide additional support in addressing diverse instructional needs. 

1.2.  The proposal adequately describes the school’s current reading needs and trends, including the needs of students reading at low levels.

The current reading needs of the school are evidenced in our 2004 CATS results which show that ________% scored below proficient in reading. 

The CTBS data for primary students shows a high percentage of non-mastery in each of the following subdomains.

	
	Oral Comprehension
	Basic Understanding
	Analyzing Text
	Identifying Reading Strategies
	Evaluating Meaning
	Introduction to Print
	Editing Skills
	Writing

	Kindergarten
	
	
	
	
	
	
	
	

	First 
	
	
	
	
	
	
	
	

	Second
	
	
	
	
	
	
	
	



Additionally, according to surveys of primary classroom teachers and analysis of students work samples, many of these same concerns are showing up in writing as well. Our primary teachers recognize the problem and are poised to learn new strategies for working with these at-risks students.

We have identified struggling students across all levels of the primary based initially on the Terra Nova data from 2004. The results show that many of our students are scoring below the 25th percentile in reading. Percent of students scoring below are: Kindergarten-______%, First Grade- ______%, Second Grade- ______%, and Third Grade-_______%.   


Our trend data shows that the CATS Reading Index have been inconsistent for the past five years as well as our students scoring below proficient.

	CATS Reading Index at 4th Grade

 
	1999/00


	2000/01


	2001/02


	2002/03


	2003/04



	Students scoring below Proficient 
	        %
	___%
	%
	%
	%


Our disaggregated data shows gaps in the following areas of students scoring below Proficient:

	Gender
	Title I
	ESS
	F/R Lunch
	Disabilities

	Female-_____%

Male-______%
	______%


	______%
	Participating-______%

Non-Participating-________%
	None- _____%

Disability-_____%


Part Two: Identification of Research Based Strategies/Program

2.1.    The instructional practices and/or reading intervention program proposed are specifically designed as an intervention to assist identified struggling readers.
Children with reading problems need more focused, more intense, and more individualized instruction. Schools with greater numbers of at-risk children should have extra resources to provide the instruction needed to prevent and address reading problems. Whole class teaching, typically fails to address the needs of the lowest achieving students (Snow, Burns, & Griffen, 1998). 

The research-based models to be implemented are Reading Recovery®, Early Literacy and Guided Reading.  The models compliment one another as well as our comprehensive classroom model and all are necessary to the success of the lowest achieving students in Kindergarten through Third Grade. Our mission is to ensure access to Reading Recovery for every student who needs its support at the first grade level by expanding our existing Reading Recovery program. We will also be providing small group intervention services to all identified struggling primary students using research based Early Literacy and Guided Reading strategies. \

2.2 The proposal adequately describes how the research-based practices and/or reading intervention program selected for the intervention were based on data specific to the school and the needs of the students to be served.

We have identified struggling students across all levels of the primary based initially on the Terra Nova data from 2004. The results show that many of our students are scoring below the 25th percentile in reading. Percent of students scoring below are: Kindergarten-30%, First Grade- 23%, Second Grade- 19%, and Third Grade-34%.

2.3 The instructional practices and/or reading intervention program proposed are based on reliable, replicable research that cites respected peer-reviewed publications, and references different authors, researchers, and perspectives regarding the program and its effectiveness.

2.6 The proposal describes the way in which the intervention program provides short-term, intensive instruction by certified teachers highly trained in literacy and is conducted one-on-one or in small groups, is research-based, reliable and replicable, and is based on the ongoing assessment of individual student needs.

Reading Recovery is a short-term (12-20 weeks), intensive intervention program for young readers who are experiencing difficulty in their first year of reading instruction.  By intervening early on, Reading Recovery can prevent the debilitating cycle of failure for at-risk children and can enable them to become independent readers and writers who can fully participate with other first grade students within the average of their class. 

A key premise of Reading Recovery is that early intervention in first grade is critical. This is supported by longitudinal research (Shannahan,1995) that shows children who fall behind in Grade 1 tend to remain behind in later school years. The Committee on the Prevention of Reading Difficulties in Young Children (Snow, Burns, & Griffin, 1998) also cited the importance of prevention and one-to-one intervention. In addition, numerous studies have examined the effectiveness of Reading Recovery for children with reading difficulties. A notable example is the rigorously controlled experimental study of randomly assigned groups in 40 elementary schools (Pinnell,1997). Reading Recovery subjects performed significantly better than other treatment and comparison groups on all measures. Essential differences were related to one-to-one instruction, the lesson framework, and teacher training.

 Children’s regular classroom instruction is supplemented with daily one-to-one 30-minute lessons for 12-20 weeks with a specially trained teacher. The lessons consist of a variety of reading and writing experiences designed to help children develop effective strategies for reading and writing. Strategies Reading Recovery® Teachers use to address the five essential components are: Fluency-Teach for fluent reading on carefully selected continuous texts that are not too difficult. Provide many opportunities for oral reading. Provide opportunities for multiple readings of familiar texts. Phonemic Awareness-Children study letters and connect them to sounds through working with magnetic letters and building words. Teachers demonstrate how to take words apart by segmenting them into sounds and how to make new words by adding, deleting, or substituting letters. In the process of writing a message: Children analyze phonemes in words and represent them with letters, they say words slowly, segmenting them into the sounds they hear, they check written words by blending phonemes together. As children orally read and reread texts, the teacher demonstrates ways to use phonemic awareness and letter-sound relationships to monitor reading accuracy and to solve new words. Phonics- Using books that provide opportunities to apply principles they are learning, the teacher shows children how to: identify and work with syllables in spoken words, identify and work with onsets and rimes in spoken syllables, identify and work with individual phonemes in spoken words as strategies for solving unfamiliar words. In writing, children learn to record the sounds they hear in words and notice the sequence of sounds. Comprehension- Introduce texts by activating prior knowledge about the story and building experiences needed to enhance understanding, build connections during and after reading to support understanding, have meaningful conversations about the text, hold the child accountable for meaning during oral reading through such prompts as “Did that make sense?” examine records of oral reading behavior for evidence of meaning-making and adjust teaching objectives accordingly, teach for comprehension when children are writing as well as when they are reading. The reciprocal nature of the two processes will be mutually supportive. Vocabulary- use magnetic letters to explore how words work, teach the child how to use analogies or spelling patterns to write new words, teach for word solving of new and unfamiliar words when children are writing as well as when they are reading. The reciprocal nature of the two processes will support children’s word-learning strategies. 


The Early Literacy Intervention groups involve 30-minute lessons, during which, teachers focus on strategies that address each of the five essential components. The strategies used to teach fluency and comprehension are; rereading familiar texts, introducing new texts on the child’s instructional level, discussing the title, plot, language and pictures of the book to plant the meaning of the story, and searching the text to locate one or two target words. Children are then engaged in choral reading and partner reading of the introduced book. “Guided oral reading is one of the most effective methods for achieving fluency in young readers. If during oral reading, the child is recognizing most of the words and rapidly figuring out a few words that are not known, the child has more attention to give to interpreting and understanding what is being read. It is important for beginning readers to read aloud so they can receive guidance and feedback from the teacher. Researchers have also determined that rereading texts many times can build fluency, provided the texts are easy for the child to read.” (Put Reading First, p. 24) “In early interventions, teaching for comprehension must begin at the start of the intervention. Children must learn that understanding is the ultimate goal of reading. As they gain phonemic awareness, phonics and decoding skills, fluency, and vocabulary, the teacher supports children’s active use of these abilities while simultaneously making sense of what is read.” (Put Reading First, p. 54)

Students participate in phonemic awareness instruction using words embedded in continuous texts. Students use magnetic letters to make and break words or to generate new words using onsets and rimes and to gain a greater understanding of the way words work. Students also use white boards and markers to practice writing the words in order to gain fluency and flexibility. “Phonemic awareness can be improved by instruction that helps children hear individual phonemes, syllables, onsets and rimes, and word boundaries.”(Put Reading First, pp. 4–5)

The students write a sentence using the target words from the story in their journal. During this time, the students are learning how to use phonics and vocabulary skills to isolate individual sounds, segment word parts and blend sounds to form new words. Students are asked to apply these skills to their own reading and writing. “Effective programs offer phonics instruction that helps teachers…instruct children in how to relate letters and sounds, how to break spoken words into sounds, and how to blend sounds to form words; helps students apply what they learn about sounds and letters to their own writing; includes alphabetic knowledge, phonemic awareness, vocabulary development, and the reading of text.” (Put Reading First, p. 16) “Most vocabulary is learned indirectly “through everyday experiences with oral and written language. Children learn word meanings indirectly in three ways: they engage daily in oral language, they listen to adults read to them, they read extensively on their own. Some vocabulary must be taught directly by providing students with specific word instruction and by teaching them word-learning strategies. (Put Reading First, p. 35-37) Teachers complete running records on the students each week. These running records are analyzed to make instructional decisions on lesson focus and text selection for the following week. All instruction at this level is aligned to Kentucky’s Core Content, the Program of Studies and the Five Essential Components of Reading. (See Appendix for research alignment)

The Guided Reading Intervention provides 30 minutes of intensive reading instruction to Second and Third Grade students. The lessons include reading and writing with a focus on higher-level reading strategies that are aligned with Kentucky’s Core Content, the Program of Studies and the Five Essential Components of Reading. (See Appendix for research alignment) The instruction is appropriately leveled to meet the needs of the child. The writing component utilizes graphic organizers to teach higher-level thinking strategies. Instructional strategies will promote comprehension, vocabulary development and fluency. The program includes explicit teaching of nine comprehension strategies; surveying, predicting, setting a purpose for reading, applying phonics and decoding skills, visualizing, questioning, reflecting, summarizing, and applying. “Text comprehension can be improved by instruction that helps readers use specific comprehension strategies”: monitoring comprehension: being aware of what they do and do not understand and using appropriate “fix-up” strategies to solve problems in comprehension, using graphic and semantic organizers, answering questions about the text, generating questions about the text, recognizing story structure, summarizing: identifying main themes and central ideas while eliminating unnecessary and redundant information, making use of prior knowledge: drawing on prior knowledge and experience to help with understanding, and using mental imagery.” (Put Reading First, pp. 49–56)

Quality reading instruction in the primary grades is the single best defense against reading failure. Effective instruction requires that teachers focus on the relationship between letters and sounds, how words work, the process of obtaining meaning from print, and practicing for fluency. Research indicates that teachers should develop students’ comprehension by building linguistic and conceptual knowledge beginning in the earliest grades and fluency throughout the primary by providing rich opportunities to read and reread authentic texts (Snow, Burns, & Griffen, 1998).

Memberships in the intervention groups will change often throughout the year based on our assessment data.  Regrouping will occur because a survey of reading behaviors has revealed some area of need with regard to student progress.  Student progress will be monitored with the use of checklists of key concepts under each strategy, through the use of weekly running records and the aforementioned standardized measures.  This type of continuous assessment will provide valuable feedback to the teachers both about student progress, groupings and about the effectiveness of their instruction. First grade students in need of intervention will be provided with the Reading Recovery intervention. In addition to the GRADE assessment and the Terra Nova, Clay’s Survey will also be used three times per year as well as the aforementioned informal assessments.

2.4.  The proposal adequately describes how the intervention program supports the comprehensive school reading program.

The intervention instruction provided will be in addition to the regular classroom reading instruction but closely aligned to the core program as evidenced in Parts 1 & 2. (Please see Part 1 for core and Part 2 for description of intervention and research, Alignment is Attachment) The core program used in all primary classrooms is the Four Block Framework. This framework utilizes many of the same instructional strategies for teaching the five components of reading as our intervention programs. 

Rereading of familiar texts using choral reading, Reader’s Theater, think-alouds, and paired reading is used to promote fluency and comprehension during the Guided Reading block. “Fluency changes, depending on what readers are reading, their familiarity with the words, and the amount of practice with reading text. It is important to provide students with instruction and practice in fluency as they read connected text.” (National Reading Panel Reports, p. 23)

Both basals and leveled texts are used to support comprehension development through explicit teacher modeling of comprehension strategies. Upper primary and intermediate students are engaged in small and large group instruction that emphasizes specific comprehension strategies. “Effective strategy instruction is explicit or direct” and can include direct explanation, modeling, guided practice, and application.”(National Reading Panel Reports, pp. 53–54)

The Word Work Block focuses on development of word recognition, decoding, vocabulary, and spelling strategies. Phonemic awareness and phonics activities are part of this block for lower primary students. “Effective programs offer phonics instruction that: helps teachers…instruct children in how to relate letters and sounds, how to break spoken words into sounds, and how to blend sounds to form words; helps students understand why they are learning the relationships between letters and sounds; helps students apply their knowledge of phonics as they read words, sentences, and text; helps students apply what they learn about sounds and letters to their own writing; can be adapted to the needs of individual students, based on assessment; includes alphabetic knowledge, phonemic awareness, vocabulary development, and the reading of text.”(Put Reading First, p. 16) Word Walls, On-the-Back Activities, Rounding Up Rhymes, Guess the Covered Word, Making Words, Reading and Writing Rhymes, and Clapping and Chanting Words are activities used in this block. Upper primary students use vocabulary-building strategies and morphology. “Some vocabulary must be taught directly by providing students with specific word instruction and by teaching them word-learning strategies.” (National Reading Panel Reports, pp. 36–37)

The Self-Selected Reading Block provides materials at each child’s own reading level. Classroom and school libraries are available to allow all children to have access to books of their own choice. During this block, the teacher acts as a coach and conferences with approximately five students a day to assess and teach individual reading processes and comprehension. While conferencing, the teacher listens to children read aloud to check on fluency and decoding strategies, asks children about their reading to see if they are applying the comprehension strategies being taught, and informally assesses each child’s reading progress. Partner reading and peer coaching are also a part of this block to promote fluency, comprehension and decoding skills.

Written expression is fostered in the Writing Block. Children are engaged in modeled writing, shared writing, and independent writing. In modeled writing, the teacher models her own writing for students and thinks aloud while writing. In shared writing, children write together about authentic classroom experiences. In independent writing, all children, even in early primary, write about topics of their own choice in a workshop format. Young children draw, write, and eventually add letters to their writing, which helps them develop and practice letter-sound recognition and phonics skills as they express their thoughts on paper. “Effective programs offer phonics instruction that: helps students apply what they learn about sounds and letters to their own writing; includes alphabetic knowledge, phonemic awareness, and vocabulary development.” (Put Reading First, p. 16)  

In the writing block, a clear connection is made between reading and writing as real literature in a variety of genre is used to learn more about writing. All children learn a writing process, and are provided opportunities to write and publish for real audiences and purposes. Peer revising and editing and teacher conferencing are part of this block. The bulk of the work for the state writing portfolio comes from the writing block, and the Kentucky Marker Papers act as a guide to help teachers assess various genres of writing to plan instruction.
2.5     The proposal describes the assessments used to identify struggling readers and measure their skill against established performance levels in the essential components of reading and screens for areas that require intervention.

The Early Literacy and Guided Reading sessions will use the diagnostic data gathered from the GRADE assessment to develop individual intervention plans for all struggling students at all levels of the primary. Students in grades K, 2, 3 will receive either Early Literacy or Guided Reading small group instruction depending on their established performance level. Terra Nova will also be used as an outcome measure for these students in addition to various informal assessments; running records, writing samples, reading logs will all be used both to document progress and design instruction. Student progress will be monitored on a weekly basis to ensure that students are progressing using the prescribed intervention. As students progress, they will be moved out of the intervention process and this will allow additional students to be addressed as needed. If a student fails to make progress using the prescribed intervention, the Reading Recovery teacher and grade level literacy team will make adjustments to the instructional framework and intervention plan. This may include assigning a peer tutor, after school services, more parent training, or moving the student to a new intervention group to match his/her performance level. 

Part Three: Professional Development Plan

3.1.   The proposal includes a plan for building capacity within the school by providing on-going professional development for instructional staff, the principal, and other administrators, as appropriate.

3.2. The proposal includes a plan for how new instructional staff will be trained to implement the selected intervention program and how parents will be engaged to support the intervention strategies.

3.3. The proposal provides evidence that the intervention teacher receives extensive professional development in the selected literacy intervention.

Accelerated learning for at-risk children is impossible without experienced, highly skilled teachers who are experts at observing children and making the moment-to-moment decisions necessary to support independent learning. Developing expertise at this level requires substantially more training than traditional professional development models can deliver.  Rather than hearing about and then performing a set of teaching activities, Reading Recovery educators develop analytical skills and use them "to adjust and frame instruction for children" (Pinnell, 1997).  They do so through a combination of academic course work, intensive interaction with colleagues, and ongoing work with children.  As a result, their "interactions with students come out of a knowledge base that is established through observation and experience and constantly checked with evidence from children's responses" (Pinnell, l997). Reading Recovery teacher training is graduate level instruction that consists of a year-long (90 hours of class work) curriculum that integrates theory and practice and is characterized by intensive interaction with colleagues. 

The school’s professional development plan adheres to the KDE Standards of Professional Development and is differentiated for the intervention teacher and the remaining staff and administration.

Reading Recovery teachers in training become literacy experts with highly developed observational skills and a repertoire of intervention strategies that can be tailored to meet the individual needs of the at-risk student. New teacher training is graduate level instruction that consists of a year-long (90 hours of class work) curriculum that integrates theory and practice and is characterized by intensive interaction with colleagues.  During the training year, teachers attend weekly classes, work with children and participate in school visits with the teacher leader and colleagues. The focus of the weekly class centers around teachers in training teaching a 'behind the glass' lesson.  The student is one that the teacher in training works with on a daily basis in the Reading Recovery program at the home school. The lessons conducted and observed using the two-way mirror serve as a shared experience for the group to discuss.  The teachers reflect on the professional tasks they have observed, examine literacy theory and offer peer support. Following the training year teachers continue to develop professionally through ongoing interaction (24 hours of class work) with their colleagues and instructors. "The intensity and methods utilized by Reading Recovery in training and the insistence on high level of Reading Recovery performance provided an almost singularly attractive model for future staff development efforts, regardless of program type. As schools systematize and create more opportunities for serious staff development, the thoroughness of the Reading Recovery model seems to be well worth emulating." ( Herman, p. 86)

3.4.     The professional development provided through the grant is job embedded, systematic and sustained over time, and adheres to the other KDE Standards for High Quality Professional Development.
The school’s professional development plan adheres to the KDE Standards of Professional Development in the following ways: 

Standard 1: All PD activities will be aligned to the KDE goals, SISI, and Experienced Teacher Standards.

Standard 2: The Reading Recovery teacher will use job-embedded professional development on a weekly basis for the duration of the plan. She will utilize mentoring during Collaborative Planning with Primary Grade Level teams conducted once per week. During these sessions, she will focus on the five essential components of reading, writing and cultural awareness to show how each connects to the comprehensive classroom program as well as providing a consistent message around elementary reading practices. The Collaborative Planning sessions will also include discussion of student work samples, on-going assessments, identifying symptoms of learning disabilities and the unusual needs of students to be referred for intervention services, organizing classroom libraries and instructional materials, setting up schedules for teaching each of the five components, writing, and cultural awareness, viewing video taped teaching sessions of master teachers, and walk-throughs of model lessons. These strategies for professional development will be at the application level, will be differentiated for all teachers including new teachers and those needing additional assistance, and will build capacity at the classroom and school level.

Standards 3, 4, 5, 10, & 11: We have added a month-long study of effective writing instruction which will include both developing age appropriate portfolio pieces and open response items to meet Kentucky’s writing standards. The Collaborative Planning sessions will also focus on alignment of all instructional practices to the Program of Studies and Core Content. Monthly reflective evaluations will be completed by each teacher to provide feedback for adjustments to these planning sessions as well as to provide a needs assessment for new teachers. All Collaborative Planning sessions will be recorded to create a video archive for use with new teachers, those needing additional mentoring, and make-up sessions. These videos will also be made available to others schools within the district.

Standards 6, 7, 8, & 9: These standards will be met with the planned on-going assessments, grade level Collaborative Planning analysis and After School Analysis Meetings with all stakeholders.  The Collaborative Planning analysis will be an on-going process as is the classroom level assessment process. The Reading Recovery teacher and the classroom teachers will be conducting and analyzing informal assessments from the core and intervention programs as needed to check for understanding of all students as well as to target struggling students throughout the year. Formal After School Analysis Meetings will be held three times per year to analyze the collected data, evaluate and redesign instruction, and adjust the targeted struggling students groups. The School Literacy Team will include the following representation:  Principal, District Literacy Coordinator, District Assessment Coordinator, Classroom Teachers, Special Education Teachers, Family Resource Coordinator, Family Literacy Coordinator, ESS Coordinator, Migrant Coordinator, 21st Century Coordinator, and School Level Reading Specialists. By including all stakeholders, we will meet the needs of all students either during the school day, in after-school programs, Saturday school programs or during summer school programs. 


The District Literacy Coordinator will provide an overview of all reading programs including the selected interventions to all new teachers at the annual New Teacher Orientation session provided as part of the District Professional Development Plan. The Reading Recovery Teacher will provide initial and follow up training as needed for the Early Literacy and Guided Reading Interventions to all new teachers. In addition, the Video Archive of past professional development sessions will be made available for new teachers and other schools within the district. The District Literacy Coordinator already has in place a district-wide Literacy Cadre with representatives by school and grade level. This will continue to support capacity building both at the school and district level and provide a networking opportunity for all teachers.


The Reading Recovery Teacher and grade level representatives will attend all required conferences, the Kentucky Reading Association Conference in September, the Kentucky Teaching and Learning Conference in March, GRADE Assessment training sponsored by the KDE, as well as the National Reading Recovery/Early Literacy Conference in February. These representatives will then share all information with the remaining staff, administration, and School Literacy Team both during weekly Collaborative Planning sessions and at After School Conference Share Fairs. 

3.5  The proposal describes the plan to evaluate the effectiveness and impact of ongoing professional development.  The proposal shows how data from ongoing evaluation activities will be used to make adjustments in professional development when necessary to ensure student achievement.


On-going evaluation of all professional development sessions will be completed along with pre, mid-program, and post Reflective Surveys of all Primary teachers and each member of the School Literacy Team. Data from these instruments will be used by the intervention teacher, Principal and literacy team to adjust/plan future professional development activities. (Please see Master Timeline and sample evaluation forms in Appendix)

Part 4: Implementation Plan

4.1.    The proposal provides evidence that the intervention program was selected with strong input from school faculty, administrators, parents, and community members and that it will involve them in its implementation.


All general requirements will be met as evidenced by our Implementation Timeline. (Please see the Master Timeline in Appendix) The district finance officer will complete quarterly financial reports. The District Literacy Resource Coordinator and the new Reading Recovery teacher will be attending the required GRADE administration and analysis training in February and June at KDE. One Primary representative and the Reading Recovery teacher will also attend the required KRA and KTL conferences. Following each PD experience, the teachers will provide training to classroom teachers on administration and analysis of the assessment as well as sharing information gathered from the conferences. The Reading Recovery teacher will also use the online PD modules provided by KDE as they become available to support study groups for all primary teachers. The Reading Recovery teacher will also provide school level PD in the form of weekly grade level collaborative planning sessions with all primary teachers. These sessions will include assessment and intervention strategies training as well as progress monitoring for all students. Our school has agreed to participate in any and all statewide program evaluations conducted by KDE including the Collaborative Center for Literacy Development’s research and evaluation. The Reading Recovery teacher will serve as the staff person designated to coordinate data collection and reporting of intervention implementation, maintain and report progress-monitoring data on all participating students three times per year. The GRADE assessment will be conducted three times per year to monitor progress and program implementation. 

A district supported meeting was held to announce and disseminate the Read to Achieve  Request for Proposal  and the Reading Recovery® program to all stakeholders as evidenced by sign-in sheets (see attachments).

4.2.  The proposal includes a plan to provide identified students with intervention instruction above and beyond what they receive as part of the core reading program within the comprehensive school reading program.

Struggling students will be identified using the diagnostic data gathered from the GRADE assessment to develop individual intervention plans for all struggling students at all levels of the primary. Students in grades K, 2, 3 will receive either Early Literacy or Guided Reading small group instruction depending on their established performance level. Terra Nova will also be used as an outcome measure for these students in addition to various informal assessments; running records, writing samples, strategy checklists, the Observation Survey of Early Literacy Achievement, STAR assessments, teacher observations and reading logs will all be used to document progress, regroup students and design instruction. These on-going assessments will be the focus of the grade level Collaborative Planning sessions and After School Analysis Meetings with all stakeholders.  The Collaborative Planning analysis will be an on-going process as is the classroom level assessment process. The Reading Recovery teacher and the classroom teachers will be conducting and analyzing informal assessments from the core and intervention programs as needed to check for understanding of all students as well as to target struggling students throughout the year. Formal After School Analysis Meetings will be held three times per year to analyze the collected data, evaluate and redesign instruction, and adjust the targeted struggling student groups. Student progress will be monitored on a weekly basis to ensure that students are progressing using the prescribed intervention. As students progress, they will be moved out of the intervention process and this will allow additional students to be addressed as needed. If a student fails to make progress using the prescribed intervention, the Reading Recovery teacher and grade level literacy team will make adjustments to the instructional framework and intervention plan. This may include assigning a peer tutor, after school services, Saturday and summer school, additional parent training, or moving the student to a new intervention group to match his/her performance level. 

4.4.
  The proposal includes reading and writing goals for targeted students.

The school will monitor the reading and writing goals for each identified student using the district Literacy Plan and grade level performance standards. In addition, the primary portfolio policy, grade level reading and writing benchmarks, Accelerated Reader goals and sample four-point OER responses will be used. The Collaborative Planning sessions will include a month-long study of effective writing instruction which will focus on developing age appropriate portfolio pieces and open response items to meet Kentucky’s writing standards. All Collaborative Planning sessions will be recorded to create a video archive for use with new teachers, those needing additional mentoring, and make-up sessions. These videos will also be made available to others schools within the district.

4.5.     The proposal identifies necessary resources and person(s) responsible for the implementation of each activity.

The school currently has and will continue to support a School Literacy Team composed of Primary Classroom teachers, Special Education teachers, District Literacy Resource Coordinator, Principal, FRYSC Coordinator, Family Literacy Coordinator, Adult Education Coordinator, Migrant Coordinator, 21st Century Coordinator, ESS Coordinator, Federal Programs Director, District Curriculum and Assessment Coordinator, School and Public Librarians, School level Reading Specialists, Parent Volunteer Coordinator and ESL Teacher.


The School Literacy Team will review and revise the school’s Read to Achieve Plan based on the student level data collected both through the required assessments and the on-going classroom assessments as well as teacher level implementation data collected through the evaluations and surveys. Students will be regrouped based on formal and informal assessments on a monthly basis. The implementation and progress review will be reported three times each year to the SBDM Council by the Reading Recovery teacher and members of the School Literacy Team. 

4.3.
 The proposal adequately describes how family involvement initiatives support the literacy intervention.

4.6.   The proposal identifies a variety of resources and their allocations (e.g., Title I, ESS, Family Resource Center, preschool, university staff, and technology) to support the implementation of the intervention program.

4.7.    The proposal identifies a variety of school and community partnerships in support of literacy activities.

In collaboration with the Family Resource Youth Services Center, the 21st Century Program, the School Literacy Team, Family Literacy Coordinator, Adult Education Coordinator, and Migrant Coordinator, five family involvement activities will be held throughout the year to explain and answer questions regarding the intervention programs in place as well as addressing the needs of parents in regard to helping to support their child’s reading development at home. (Please see attached Letters of Commitment) Information about the intervention programs and tips for home reinforcement will be printed in the school newsletter and sent home monthly. Brochures about the intervention programs will be made available through the classroom teachers and will be displayed in the school’s entryway at all after school functions. Multiple copies of A Child Becomes a Reader will be ordered to share with parents attending the August Primary Orientation. This document provides a breakdown of the five essential components of reading and the National Reading Panel’s research supporting each component. It also includes sections specific to parents describing expectations for their children by grade level, classroom activities to watch for and tips for parents to support their child at home.  The Reading Recovery teacher will provide an overview of this document to parents with particular focus on the sections titled “What to do at home”. Currently the Family Resource Center, Family Literacy Coordinator, Migrant Program Coordinator, 21st Century Learning Center and Public Library collaborate on reading programs such as I Love to Read Night, Reading Pajama Party, Book Bingo and literacy workshops for parents. These partners will collaborate on additional services for after school ESS, Saturday school and summer school programs to meet the needs of struggling students. The Family Resource Youth Services Center is our school’s point of contact for these services to ensure collaboration occurs at all levels. The FRYSC conducts a thorough survey each year of parents and community members to adjust services as needed. 

A Literacy Cadre is in place at the district level. Representatives from each school at all grade levels participate in quarterly meetings after school to discuss current and future literacy needs and to stay abreast of current reading/writing research. The representatives from our school will be asked to expand their role and develop a school level cadre for sharing research-based reading strategies and for building capacity to support and maintain the programs. In addition the on-going presence of the School Literacy Team will serve as an impetus for sustaining research based reading and writing practices throughout the school. 

4.8.  The proposal includes an adequate plan for sustaining the research-based reading practices/strategies.

We believe that it will be very easy to sustain all programs after grant funds run out because of the capacity building that is built into the grant activities. The Reading Recovery teacher will use job-embedded professional development on a weekly basis for the duration of the plan. She will utilize mentoring during Collaborative Planning with Primary Grade Level teams conducted once per week. During these sessions, she will focus on the five essential components of reading, writing, and cultural awareness to show how each connects to the comprehensive classroom program as well as providing a consistent message around elementary reading practices. The Collaborative Planning sessions will also include discussion of student work samples, on-going assessments, identifying symptoms of learning disabilities and the unusual needs of students to be referred for intervention services, organizing classroom libraries and instructional materials, setting up schedules for teaching each of the five components, writing, and cultural awareness, viewing video taped teaching sessions of master teachers, and walk-throughs of model lessons. Any additional costs that will be required to continue our programs or salaries will be picked up by school level Title I funds. 

Part Five: Assessment and Evaluation Plan

5.1.  
The proposal indicates the use of other assessment measures (in addition to GRADE) to show continuous monitoring of student progress, and includes a variety of data sources (informal and formal) to monitor and document student achievement and improved teacher practice.

All primary classrooms will use assessments that screen, diagnose, and monitor ongoing reading progress.  These assessments will be used to support learning and inform intervention instruction in the essential components of scientifically based reading instruction:  phonemic awareness, phonics, vocabulary development, fluency, and comprehension as well as for targeting struggling readers across all levels of the primary. The following assessments will be used:

1. The GRADE (Group Reading Assessment and Diagnostic Assessment), published by American Guidance Services, will be used in its entirety as a screening/diagnostic, progress monitoring, and outcome assessment measure.  A variety of derived scores are available, including stanines, percentile rank scores, grade equivalents, standard scores, and normal curve equivalents.  The subtests at levels K-3 reflect the instructional domains advocated by the National Reading Panel (2000) The assessment will be administered in April, August and December in year one of the funding period. This is a required assessment.

2.  Terra Nova- will be used as a summative evaluation at the end of the year in Grades K, 1,2,3.  The Terra Nova assesses phonemic awareness, phonics and other word recognition strategies, vocabulary, and comprehension.  This summative data will provide uniform information on student achievement across all student populations. This assessment is required only at grade 3 but we have chosen to administer at all levels of the primary to gather longitudinal data on individual students.

3. Clay’s Observation Survey of Early Literacy Achievement- will be used as a diagnostic, progress monitoring, and outcome measure for the lowest achieving first grade students in the Reading Recovery intervention. This assessment will be used at least three times per year. Initially to identify students for the program and plan beginning instruction, as needed for students leaving the program as an exit assessment and at year’s end as an outcome measure for all students served. This assessment is required by the Reading Recovery® program.

4. Rigby Benchmark Kits will be used as a diagnostic, progress monitoring, and outcome measure for the lowest achieving students in the K,2,3 Early Literacy and Guided Reading interventions.  This is a carefully leveled assessment that will provide information on students’ fluency, comprehension and vocabulary. This assessment will be used at least three times per year and as needed to regroup students and monitor progress.

5.2.    The proposal incorporates specific and measurable student performance goals to assess progress toward attaining objectives for student achievement and instructional practice.

5.3. The proposal identifies multiple sources of data (formal and informal measures) that will be used to periodically review and revise the intervention plan to meet the needs of identified students.

5.4. The proposal describes a plan to modify the intervention program if adequate student progress is not made based on the continuous assessment measures.

Struggling students and students in all subgroups identified by NCLB and SB 168 will be targeted using the diagnostic data gathered from the GRADE assessment to develop individual intervention plans for all targeted students at all levels of the primary. Students in grades K, 2, 3 will receive either the Early Literacy or Guided Reading Intervention in small groups depending on their established performance level. Targeted students scoring in the 2 or 3 stanine on the GRADE beginning assessment will increase their stanine to the average level of their peers by the end of year assessment. Terra Nova will also be used as an outcome measure for these students in addition to various informal assessments; running records, writing samples, comprehension strategy checklists, the Observation Survey of Early Literacy Achievement, STAR assessments, Rigby Benchmark assessment, teacher observations and reading logs will all be used to document progress, regroup students and design instruction. These on-going assessments will be the focus of the grade level Collaborative Planning sessions and After School Analysis Meetings with all stakeholders.  The Collaborative Planning analysis will be an on-going process as is the classroom level assessment process. The Reading Recovery teacher and the classroom teachers will be conducting and analyzing informal assessments from the core and intervention programs as needed to check for understanding of all students as well as to target struggling students throughout the year. Formal After School Analysis Meetings will be held three times per year to analyze the collected data, evaluate and redesign instruction, and adjust the targeted struggling student groups. Student progress will be monitored on a weekly basis to ensure that students are progressing using the prescribed intervention. As students progress, they will be moved out of the intervention process and this will allow additional students to be addressed as needed. If a student fails to make progress using the prescribed intervention, the Reading Recovery teacher and School Literacy Team will make adjustments to the instructional framework and individual intervention plans. This may include assigning a peer tutor, after school services, Saturday and summer school, additional parent training, or moving the student to a new intervention group to match his/her performance level. All targeted students will have individual intervention plans that will be reviewed and revised as needed but at least quarterly. Implementation and progress review will be reported three times each year to the SBDM Council by the Reading Recovery teacher and members of the School Literacy Team. 

5.5.  The proposal identifies a lead person responsible for coordinating the collection of assessment data from participating classroom teachers, monitoring student progress and program implementation, and completing required reports.

_____________, a former Reading Recovery teacher, who will be returning with this grant, and will be the project coordinator if the ERIG/Read to Achieve is awarded.  Mrs. ___________ has twenty-three years of teaching experience, a master’s degree as a Reading Specialist, and Reading Recovery training.  Being the literacy leader for the school has afforded her the opportunity to collect, analyze, and report student data; plan and organize student instruction; implement and manage small literacy groups in the past six years; and support the classroom teachers through weekly collaborative planning sessions.  
Part 6: School Budget:

6.1.    The proposal allocates sufficient fiscal resources to support implementation of the plan.

6.2.    The proposal reasonably reflects the cost of the proposed activities in relation to the number of students served.


The _______________ County Board of Education will maintain Munis financial system reports for expenditures of the project and an audit conducted each year.  It is our objective by receiving this grant to implement a program in our school that will help decrease the number of struggling readers. At present we have one retired teacher working part time to aid struggling students across all grade levels and all content areas. This one teacher is responsible for the services received by 30 primary students who have been identified as below grade level as well as students identified in grades 4-8. With the addition of a Reading Recovery teacher who will also be an intervention specialist using the Early Literacy and Guided Reading small group interventions those 30 primary children will receive appropriate remediation while the retired teacher focuses on grades 4-8. It is our goal that this extra amount of intervention will bring more students to grade level and perhaps even beyond. All programs are research based and proven effective in helping struggling readers. A total costs of 70,000. per year of implementation is needed to implement the Read to Achieve guidelines.  The monies will fund an intervention teacher, provide Reading Recovery training, assist with on-site teacher training costs, offsite conference attendance for the intervention teacher and primary representatives and supplies for the family literacy involvement activities and after school meetings.  The budgeted amount for the intervention teacher salary will be $49,348.  This individual will be an experienced highly skilled literacy teacher who participates in Reading Recovery training as well as Early Literacy and Guided Reading small group training.

6.3.   The proposal reasonably estimates the amount of other funds needed to support activities related to the intervention program.

The Family Resource Coordinator, Family Literacy Coordinator, Adult Education Coordinator,  21st Century Coordinator,  and Migrant Coordinator, will serve as School Literacy Team members. The Family Resource Center will also be making a contribution to this effort by providing refreshments, printing, mailings, newsletters, etc. for all family literacy activities.

6.4.    The proposal describes the source and amount of matching funds and how they will be used to support the school’s comprehensive reading model and intervention program.

6.5.     The proposal shows the use of non-grant funds (including cash contributions in the matching funds) will be sustained  over time.

Leveled books, magnetic letters, journals, etc. for implementation of small literacy intervention groups will be provided as match by the school’s SBDM and TitleI funds. The school currently uses Title 1 funds to pay salaries for a teacher and literacy assistants who collaborate with classroom teachers to provide small group literacy lessons in all classrooms. These Title I salaries will be used as a match. The district provides assistance from an ESL teacher in our school 2 days per week as a match. Terra Nova assessments in grades K-3 will also be provided by the district. 

Our school has made a serious commitment to the implementation of Reading Recovery/Early Literacy/Guided Reading Interventions.  We intend for this program to be successful and continue to help students become life-long readers.  
6.6.      The proposal demonstrates that grant and matching resources will be used efficiently to address all necessary expenditures, including professional development costs.  (SEE DETAILED BUDGET NARRATIVE)

6.7.    The proposal demonstrates a clear connection between project activities and desired results.
All proposed activities have been sufficiently allocated funds by the grant.  Non-grant funds and matching funds have been applied to support the proposed activities in kind.  The section of this proposal titled “Detailed Budget Narrative” includes the specific use of funds requested.  Letters of Commitment from agencies that are being asked to contribute fiscally are included in pages of the proposal.


Professional development costs have been researched and allocated appropriately.  Stipends for the primary teachers and the intervention teacher to attend professional development will be provided by the grant at the cost of $2,000.  Professional development conference trainings for the intervention teacher and other support staff will occur as dictated by the grant outline.  The direct costs for the conference registration and travel expenses will be funded by the grant at the cost of $4,000.  Grant funds will be used to purchase supplies for all professional activities and after school parent trainings at the cost of $2,000.  Costs for books and supplies have been estimated based on the most current expenditures for these items.

