Reading Recovery

And Motivation, Engagement, Attention, and Memory?
“Emotion is the building block of all learning, from birth throughout life.  Emotions build memories.”  (Lyons, 2003, p. 66)  The Reading Recovery Intervention Program is designed to encourage active learning and student engagement.  The nature of the student teacher interaction fosters motivation and engagement.  “Emotional factors play a determining role in what children attend to and remember.  Emotion drives attention, and attention drives learning, problem-solving and remembering.”  (Lyons, 2003, p. 73) 

	The Reading Recovery® Intervention Program supports the Development of Motivated and Engaged Readers and Writers With a:

1:1 intervention
	1:1 Intervention and Motivation 



	An essential component of each Reading Recovery © lesson is  individualized, specially designed instruction by expert teachers.  Instruction is planned through careful observation and analysis of the unique and specific strengths of each learner.  

“the difficulties which children have in learning to read differ markedly from child to child… The teacher must skillfully select the activities needed by a particular child.  Otherwise she will slow the progress further by having him complete unnecessary work, thereby wasting precious learning time.”  (Clay, 1993b, p. 19)

“For a particular child the teacher will need to work at different levels across many of the procedures and will perhaps even look up a particular problem or two as well.” (Clay, 1993b, p. 19) 

A key characteristic of the Reading Recovery© Intervention Program is its accelerative student achievement.  “Research has shown that a large percentage of children who were the poorest readers in their schools after one year at school responded quickly to such an approach.  Responses saved by the rapid progress of these children to average levels of performance can be directed to the very small percentage who need help for a longer term.” (Clay, 1993b, p. 7) 

Reading Recovery © Teachers make careful observations of student behaviors and provide immediate and specific feedback to necessary to lift the student’s processing and ensure his or her engagement and active participation. 

In Reading Recovery© the teacher acts a scaffold between the child’s actual abilities and the child’s potential capabilities.  This is often referred to as working within the child’s Zone of Proximal Development ().                   Clear, immediate, and specific feedback directs the child to the most advantageous move or bit of information needed for problem-solving.  

In Reading Recovery©  lessons, teacher and student work collaboratively. Instruction maximizes student engagement and independence.  This collaboration fosters the development of a self-extending system that will enable the student to continue learning from subsequent literacy experiences.  

Reading Recovery © supports student learning and confidence through a Conversational Model.   There are numerous opportunities for authentic conversation throughout the lesson including: 

· During familiar rereading

· Following the Running Record

· During the pre-writing conference

· During the new book Orientation 

· During the first reading of the new book

Conversation encourages the child to draw on prior knowledge and oral language structures as well as staying actively engaged with the teacher, texts, and lesson framework. 

The components, sequence, and pacing of every Reading Recovery © lesson builds expectancies for the student.  Each Reading Recovery©  lesson includes the following components: 

· Familiar Rereading of easy texts 

· Second Reading of a carefully chosen text with a Running Record

· Word and Letter Work 

· Writing a Story

· Cut up Sentence 

· Orientation to a New (Unseen) Text 

· First Attempt of New (Unseen) Text With Teacher Support 


	· “children come to school with different ways of knowing and responding (Clay, 1998).”

· .”Learners of any age are more likely to take active control of their own cognitive endeavors when they are faced with tasks of intermediate difficulty (since if the task is too easy, they need not bother; if the task is too hard, they may give up).”  (Baker and Brown, 1984, p. 354)

· “Demonstrating, guiding, and adjusting the level of challenges, are all component parts of the teacher’s role in scaffolding within Reading Recovery lessons.”  (Fullerton, 2001, p. 59)

· “…no human being can learn material presented in a form that is too difficult.” (Lyons, 2003, p. 72)

· “Expert teachers learn how to select from among the various procedures and techniques offered in Reading Recovery a Guidebook for Teachers in Training (Clay, 1993b), those that are most likely to meet the idiosyncratic strengths and needs of the student.” (Lyons, 2003, p. 97)

NEED A REFERENCE THAT COMPARES REMEDIATION VS ACCELERATION OR THAT OTHERWISE SUPPORTS THIS

If we attend to individual children as they work, and if we focus on the progressions in learning that occur over time, our detailed observations can provide feedback to our instruction.  Planned observations can capture evidence of early progress. (Clay, 2001, p. 4)

“children do not engage in the “ego-protecting strategy of attributing failure to external causes” as much as adults do (Wigfield, 1998, p. 79).  Therefore, factors such as poor instruction, teacher bias, or negativity have the potential to seriously impact self-efficacy and be even more devastating for learners who fail.”  (Fullerton, 2001, p. 53)

“Even at a low level of simple performance, a sense of control and a sense of being effective will generate attention, interest, and motivation.” (Clay, 1998, p. 4)

Many instructional programs direct their students to the trivial questions.  They do not mean to confuse children but they do, by oversimplifying and stressing particular parts of the reading process. (Clay, 2001, p. 14)

“When adults help children master a skill in steps that match their own strengths and tendencies, youngsters experience the exhilaration of doing something well that is intrinsic in the human nervous system.” (Greenspan, 1997, p. 223) 

“Teachers who believe that children are naturally curious and that learning is a process of [internal motivation] are more likely to establish shared responsibility and a partnership with children during the learning process.” (Lyons, j2003, p. 92) 

“According to language researchers (Cazden, 1998, Lindfors, 1999) conversations that provide children with opportunities to contribute what they think, feel and believe fuel both their curiosity about all aspects of the world they live in and their creativity in constructing and conveying their developing understanding of it.” (Lyons, 2003, p. 141) 

“Authentic conversations [are not preconceived].  The teacher is not [a transmitter] of knowledge or a questioner but a learning partner, a teacher-inquirer.  The teacher as inquirer helps students develop conceptual knowledge and understandings by providing a living demonstration of inquiry acts, not preconceived formulated questions. In this context, children construct their own understandings, bringing meaning to and making sense of their experiences.” (Lindfors, 1999) 

	The Reading Recovery® Intervention Program supports the Development of Motivated and Engaged Readers and Writers Through: 

ONGOING ASSESSMENT


	Ongoing Assessment and Motivation

	A comprehensive and systematic literacy assessment system is used to identify children’s knowledge and skills. Programs are individually and systematically designed to address those areas the child does not know. Daily assessment is conducted to revise and tailor the program as the child takes on new learning

An essential component of the Reading Recovery © Intervention Program is systematic observation and analysis of student reading and writing behaviors. This sensitive observation informs teaching in a way that allows instruction to be planned according to the child’s unique strengths, thus keeping him or her engaged and actively making links.

Reading Recovery © Teachers build on partially correct responses 


	.

“Learner centered instruction is…starting where the learner already is and helping that learner to move toward a new degree of control over novel tasks, teaching so that learners are successful and are able to say, “I am in control of this.”  From there they go on to extend their own learning.” (Clay, 1998, pp. 3-4)

Close observation of a child’s weaknesses will be needed because he will depend on the teacher to structure the task in simple steps to avoid the accumulation of confusions.  (Clay, 2001, p. 33) 

The real value of the tasks in An Observation Survey is to uncover what a particular child controls and what operations and items he could be taught next. (Clay, 2001, p. 33) 

“To prevent reading failures, 

Using what he knows so far about how print works, can lead the reader to the assimilation of new items of knowledge.  Or it can help the writer to generate new ways of getting to new words. (Clay, 2001, p. 35) 


	The Reading Recovery® Intervention Program supports the Development of Motivated and Engaged Readers and Writers With:
HIGHLY SKILLED TEACHERS


	Highly Skilled Teachers and Motivation

	Reading Recovery Teachers are tentative and reflective thinkers who look objectively at assessment data and behavioral evidence when making teaching decisions.  

In their initial training, Reading Recovery Teachers complete a year-long in-service course affiliated with a University for which they are awarded graduate credit.  This job embedded training is likewise a significant academic pursuit.   The Reading Recovery © training model employs a three-tiered system : 

University Trainer, Teacher Leader and Teacher and is steeped in constructivist principles.  A few of the training components are: 

· An initial week-long training in administration and analysis of the Observation Survey  Assessment 

· Weekly sessions with a constant group and teacher leader during which 

· taught specific procedures and techniques for engaging the nonpersistent and hard to teach child

	 It requires the teacher to stop teaching from her preconceived ideas.  She has to work from the child’s responses.  (Clay, 1993b, p. 13)

 “Text comprehension can be improved by instruction that helps readers use specific comprehension strategies” (Put Reading First, p. 49–56)  

·    monitoring comprehension: being aware of what they do and do not understand and using appropriate “fix-up” strategies to solve problems in comprehension

· answering questions about the text

· generating questions about the text

· recognizing story structure

· summarizing: identifying main themes and central ideas while eliminating unnecessary and redundant information

· making use of prior knowledge: drawing on prior knowledge and experience to help with understanding

·  (pp. 49)

· “Effective strategy instruction is explicit or direct” and can include direct explanation, modeling, guided practice, and application.

· “Effective instruction helps readers use comprehension strategies flexibly and in combination.”(pp. 53–54)

· “Teachers should emphasize text comprehension from the beginning, rather than waiting until students have mastered the basics of reading.” (p. 55)




	The Reading Recovery® Intervention Program supports the Development of Motivated and Engaged Readers and Writers Through: 

STUDENT LEARNING


	Student Learning and Motivation

	Reading Recovery ©  Instruction is based upon a complex theory of reading.  Instruction is intended to assist students in constructing a complex system of strategies for detecting and correcting error (feed-forward/feedback) 

Ways in which Reading Recovery®  Teachers support the development of these processes in young children include the following teaching events:

· Select texts that will support the child’s present knowledge and skills.

· Select a variety of texts and text types to promote the flexible use of the child’s knowledge in new situations.

· Introduce texts by activating prior knowledge about the story and building experiences needed to enhance understanding.

· Emphasize what the child already knows that will help in solving words and interpreting the story.

· Build connections during and after reading to support understanding.

· Have meaningful conversations about the text.

· Hold the child accountable for meaning during oral reading through such prompts as “Did that make sense?”

· Examine records of oral reading behavior for evidence of meaning-making and adjust teaching objectives accordingly.

· Teach for comprehension when children are writing as well as when they are reading. The reciprocal nature of the two processes will be mutually supportive

From the first lesson in Reading Recovery © children are active participants in each lesson component.  An initial period of Roaming Around in the Known  establishes the teacher and student as coworkers and helps give ownership to the child. 

During Roaming Around in the Known: 

· The child and the teacher have an opportunity to get to know each other better

· The teacher works with reading texts and writing texts…This seems to give the child a feeling that he is really reading and writing. 

· At the end of the period the child will feel comfortable with a small body of knowledge, confident enough to use this as a springboard for trying new things when the program starts.  This is a firm foundations on which the teacher can build.  

Hold his interest, bolster his confidence, make him your co-worker. Confidence, ease, flexibility, and with luck, discovery are the keynotes of this period.  (Clay, 1993, p. 13)

A unique and  essential characteristic of the Reading Recovery © Intervention is it’s capacity to foster independent learners who are self-improving.

Reading Recovery © students experience success in the classroom among their peers.  The goal is to foster the development of a self-extending system; a system of strategies that allow for continued success and learning with subsequent literacy experiences.   


	For young children, especially those in need of literacy intervention, explicit attention should be given to their development of the following processes:

· monitoring their own reading, being aware of what they do and do not understand

· using information in text to gain meaning (e.g., letter sequences, word sequences)

· using prior knowledge to support meaning

· taking the initiative to self-correct when the text does not make sense

· discovering new things within the text 

· asking their own questions about the text

· building concepts about how books and stories work (Put Reading First, p.  65)
“Rather than retreat, punish, or give up on the student, establish roles and responsibilities for the student that are reasonable and attainable.  Set limits and hold students accountable for their learning.  When decision-making power rests only with  [the teacher], children may develop feelings of inadequacy.  As a result they may come to depend entirely on others [and develop] learned helplessness. (Lyons, 2003, 151)

“…if an individual perceives ability as a stable trait and has not performed well in the past, he has no reason to believe that this will change.  Also, if an individual believes that he is not in control of his own learning, the motivation for attempting or persevering with difficult tasks may not be present.  Characteristically, these individuals adopt an attitude of “expected failure [and] lack the perseverance [to complete tasks; often they] give up before they begin a task” (Mark, 1983, p. 1) 

 “The behavior most representative of learned helplessness is passivity.  When individuals perceive an inevitable lack of control, they fail to initiate and monitor their actions.”  (Fullerton, 2001, p. 57)

“What keeps the learner active is this just-right level of challenge.”  (Fullerton, 2001, p. 58)

Research shows self-efficacy to be a good predictor of motivation, affecting behaviors such as task choice, perseverance, and achievement and other self-regulatory behaviors. (Schunk, 1990, 1996; Bandura, 1986) 

Motivation and de-motivation for learning are not simply manifestations of individual cognition but consequences of a complex interaction between the person and the social.  (Wood, 1998, p. 286) 

Self-perceived competence and control, goal attainment, and engagement all relate to learners’ self-efficacy and motivations and are critical considerations in relation to self-regulation. (Fullerton, 2001, p. 65) 

Reading ability is a strong determinant of school success and children’s perceptions of their skills in other areas.  As students progress through the grades, their actual ability becomes intertwined with their attitudes and beliefs regarding success and failure.  In other words, it becomes increasingly more difficult to divorces skill and will. (Fullerton, 2001, p. 54). 
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