The Power of Writing in Assisting Reading (Reciprocity)
	
	

	Reciprocity
	Reading Recovery® systematically teaches for the strong and reciprocal connection between reading and writing in each daily lesson.


	By observing children as they write we can learn a great deal about what features of print they are attending to.  Writing behavior is a good indicator of a child’s knowledge of letters and of the left-to-right sequencing behavior required to read English.  In writing words letter by letter the child must recall not only the configuration but also the details of letter formation and letter order.  A child’s written texts are a good source of information about his visual discrimination of print for as the child learns to write words, the hand and the eye will support and supplement each other as the learner discovers how to distinguish different letters one from another (which is a very large set of visual discrimination learning in any language). ( An Observation of Early Literacy Achievement, p. 98)
Throughout the first year of instruction what the child spontaneously writes tends to be a fair reflection of what he has learned to look at in the detail of print.  (Becoming Literate, p. 101)
 It is important to foster the child’s desire to explore writing at the same time as he is learning to read.  Concepts about the nature of language in print apply to both activities:  what is learned in writing becomes a resource in reading and vice versa.  (Becoming Literate, p. 96)

Working often on reading stories and writing messages, the child develops programs of action for working with print and begins to cluster information of different kinds around particular words which are known in different senses. (Becoming Literate, p. 327) 
See how phonemic awareness relates to their reading and writing. (Put Reading First, p. 6) 

	Writing Stories

An essential component of each Reading Recovery lesson is the daily writing component.  Teachers guide students to compose authentic stories with emphasis on letter and word learning imbedded in the writing process.

Slowly throughout the reading and writing work of the Reading Recovery lessons the child is introduced to different ways of: 
· constructing a new word in writing

· or working out a new word in reading.  

	Phonics

In writing, attention to letter order or sequencing requires a control over and above knowing the letters themselves.  Familiar or salient letters will be recalled easily and the child who accepts the ordering principle must hold back his response to the familiar while he searches for initial letters rather than salient letters.  (Becoming Literate, p. 104)

“Phonics instruction is not an entire reading program for beginning readers.… [It] is most effective when introduced early.” (Put Reading First, p. 15)

Phonics instruction improves early word recognition, spelling, and reading comprehension. (Put Reading First, p. 14)

 “You can teach phonics effectively to the whole class, to small groups, or to individual students. The needs of the students in your class and the number of adults working with them determine how you deliver instruction.” (Put Reading First, p. 17)

“Writing helps children organize and engage their neural networks to visually analyze print.  The processing challenge is first to hear the sound segments (syllables), then to hear the order of sounds in spoken words, and then to analyze the sequence of sounds in the new words children want to write – that is, to complete an auditory-to-visual analysis.  In order to accomplish the action sequence, children must coordinate the movements of their eyes as they visually scan the word with the movement patterns of their hands as they produce it.  (Teaching Struggling Readers, p. 102)

 “Effective programs offer phonics instruction that

· helps teachers…instruct children in how to relate letters and sounds, how to break spoken words into sounds, and how to blend sounds to form words;

· helps students understand why they are learning the relationships between letters and sounds;

· helps students apply what they learn about sounds and letters to their own writing;

· can be adapted to the needs of individual students, based on assessment;

· Includes alphabetic knowledge, phonemic awareness, vocabulary development, and the reading of text.”

(Put Reading First, p. 16)


	Reading Recovery® supports Phonics Instruction Through Writing

A comprehensive and systematic literacy assessment system is used to identify children’s knowledge and skills. Programs are individually and systematically designed to address those areas the child does not know. 

The child is individually assessed to determine:

· Ability to write individual letters to represent each letter sound

· Ability to write high frequency words in their entirety

Children study letters and connect them to sounds through building words in writing and making personalized alphabet books. 

In the process of writing a message:

· Children analyze phonemes in words and represent them with letters. 

· Children say words slowly, segmenting them into the sounds they hear through the use of Elkonin boxes.

· They check written words by blending phonemes together. 

· Teachers draw attention to letter-sound relationships that children need to learn next. 

· Teachers and students work together to learn how to write new words through word analysis.  

Children learn to blend and segment sounds in words that have been cut apart for reassembling. 

· This action requires children to think about the sounds in words to locate them and place them in order. 

As children engage in rereading of self-composed messages, they learn to monitor their reading by checking for mismatches using letter-sound information. 

In writing their own messages, teachers draw children’s attention to the use of letter-sound information as an important tool for solving words. 

· The teacher demonstrates ways to use letter-sound relationships to monitor accuracy and to write unfamiliar words. 

· The teacher shows children how to identify and work with syllables in spoken words, with onsets and rimes in spoken syllables, and with individual letters and sounds as strategies.

· They use word-solving strategies to put words together apart while keeping the meaning in mind. 




	PHONEMIC AWARENESS


	Reading Recovery® supports the Development of Phonemic Awareness Through Writing  



	If the writing observation is done at several points of time –at entry, after six months and after one year – this provides one type of record of change over time in early writing (An Observation Survey Of Early Literacy Achievement, p. 107). 

 “Phonemic awareness instruction does not need to consume long periods of time to be effective. In these analyses, programs lasting less than 20 hours were more effective than longer programs.” (Report of the National Reading Panel: Reports of the Subgroups, p. 2-6)
The links between directing one’s attention and behavior to carrying out a sequence of movement needed to write words has been explained well by Luria (1973) and is reported by Clay (1975).  This movement pattern also develops a memory trace.  The more the action sequence is repeated, the more myelin is produced and the stronger and faster a memory of that action sequence will be formed.  Highly specialized and coordinated movement patterns must be taught.(Teaching Struggling Readers, p. 105)
“Phonemic awareness instruction is most effective when children are taught to manipulate phonemes by using letters of the alphabet.” (Put Reading First, p. 7)

Phonemic awareness can be improved by instruction that helps children

· Hear individual phonemes, syllables, onsets and rimes, and word boundaries. (Put Reading First, pp. 4–5)

· “Focus on and manipulate phonemes in spoken syllables and words.” (Report of the National Reading Panel, p. 7)

· learn letter names and shapes along with phonemic awareness (Put Reading First, p. 7)


	In Reading Recovery®, individual diagnostic assessment is given throughout the school year to identify children’s knowledge and skills. Individual assessments of phonemic awareness include determining the specific phonemes the child can represent with letters in writing.  
Individual instructional programs are systematically designed based on these assessments.

In writing, children learn to record the sounds they hear in words and notice the sequence of sounds. 

· The teacher shows children how to identify and work with individual phonemes in spoken words.

· The teacher models and children learn how to segment and blend phonemes of individual words in serial order.
·  Children say words slowly, segmenting them into the sounds they hear through the use of Elkonin boxes.
Children work with individual words and segments of words that they put together into self-composed sentences. 

· This activity requires children to think about the sounds in words and their sequence. 

· Words are cut into parts to focus children’s attention on first letters/sounds, ending letters/sounds, and medial letters/sounds.




	TEXT COMPREHENSION


	Reading Recovery® promotes 
Comprehension through Writing

	“The child’s task is to discover the correlation between the ideas in (his) messages and the rules of the written language game.”  (Becoming Literate, p. 105)
“”At one and the same time, children learn how words link up with other experiences and knowledge which they have.  They learn how to draw on such networks of information while… writing. “(Becoming Literate, p. 112)
 “Comprehension is the reason for reading. If readers can read the words but do not understand what they are reading, they are not really reading.” (Put Reading First, p. 48)
 “Good readers are active. Good readers think actively as they read. To make sense of what they read, good readers engage in a complicated process. [They use] their experiences and knowledge of the world, their knowledge of vocabulary and language structure, and their knowledge of reading strategies.” (Put Reading First, p. 48)

“Text comprehension can be improved by instruction that helps readers use specific comprehension strategies” ( Put Reading First, pp. 49–56)

· monitoring comprehension: being aware of what they do and do not understand and using appropriate “fix-up” strategies to solve problems in comprehension

· answering questions about the text

· generating questions about the text

· recognizing story structure

· summarizing: identifying main themes and central ideas while eliminating unnecessary and redundant information

· making use of prior knowledge: drawing on prior knowledge and experience to help with understanding

· using mental imagery(pp. 49) 

“Effective strategy instruction is explicit or direct” and can include direct explanation, modeling, guided practice, and application.

“Effective instruction helps readers use comprehension strategies flexibly and in combination.” (Put Reading First, pp. 53–54)
	In Reading Recovery®, teaching for comprehension must begin at the start of the intervention. Children must learn that understanding is the ultimate goal of reading. As they make gains in phonemic awareness, phonics and decoding skills, fluency, and vocabulary, the teacher supports children’s active use of these abilities while simultaneously making sense of the message child is writing.

For young children, especially those in need of literacy intervention, explicit attention should be given to their development of the following processes:

· monitoring reading of their own writing, being aware of what they do and do not understand

· using prior knowledge to support meaning during composition
· taking the initiative to self-correct when the text does not make sense

· building concepts about composition, moving from simple sentences to more complex story structures with prepositional phrases, rich detail and clauses.
Ways in which teachers can support the development of these processes in young children include the following teaching interactions:
Have meaningful conversations during the pre-writing conference.
· Engage in authentic conversations so that child draws on prior knowledge, oral language, and life experiences in order to create ownership of writing.

· Guide the child to write about their own lives as well as make text-to-text, text-to-self text-to world connections during pre-writing conference.

· Hold the child accountable for meaningful composition by asking questions to clarify meaning, details and improve sentence structure.
· Examine records of journal writing for evidence of meaningful stories and adjust teaching objectives accordingly.

· Teach for comprehension when children are writing as well as when they are reading. The reciprocal nature of the two processes will be mutually supportive.

Because early interventions work with children who are demonstrating unique difficulties, approaches to comprehension instruction must be appropriate for each individual. For example, the questions the teacher asks the child during the writing portion of the lesson should be determined by the child’s progress and responses to writing experiences. Teachers must be knowledgeable and flexible in supporting comprehension in young writers.




	VOCABLUARY INSTRUCTION

	Reading Recovery® increases
Vocabulary Development through Writing

	A poor writing vocabulary may indicate that, despite all efforts to read, a child is in fact, taking very little notice of the visual differences in print.  He requires an all-out teaching effort and a great deal of help to elicit early writing behaviors.  In this learning, the hand and eye support and supplement each other. (An Observation Survey Of Early Literacy Achievement, p. 107)
Most vocabulary is learned indirectly “through everyday experiences with oral and written language.” (Put Reading First, p. 35)

“Children learn word meanings indirectly (when) they engage daily in oral language.

Some vocabulary must be taught directly by providing students with specific word instruction and by teaching them word-learning strategies. (pp. 36–37)

Direct instruction of vocabulary helps students learn words “that are not part of their everyday experiences.” (p. 36)


	Ways in which Reading Recovery® Teachers can support vocabulary development and teach for word-solving strategies during writing activities include the following teaching events (many adapted from Clay’s Reading Recovery: A Guidebook for Teachers in Training, 1993).
Writing Stories

· Teach for word solving of new and unfamiliar words when children are writing as well as when they are reading. The reciprocal nature of the two processes will support children’s word-learning strategies.
· Engage the child in meaningful conversations when constructing sentences.

· Support the child in using language (vocabulary) to compose and then write a message or story. 

· Help the child recall words in detail by having the child practice high-frequency words on the working page of a writing book. 

· Keep a list of words the child can write independently and keep a weekly progress record of accumulated writing vocabulary over time. This list provides a record of high-frequency words and shifts from laborious to fluent writing of known words. 

· Teach the child how to use analogies or spelling patterns to write new words. 

· Encourage the child to increase writing vocabulary and to write increasingly more complex sentences. 

· Cut a sentence the child has written into language units, phrases, words, and structural segments within words (e.g., prefixes, suffixes, syllables, letter clusters, single letters, and onset and rime) based on assessment of what the child knows. Ask the child to reconstruct the sentence using letter-sound and visual information as well as language and word knowledge.

Observing Behaviors

· Examine records of writing behaviors for evidence of meaning making while using word-solving strategies on new and unfamiliar words and exploration of how words work (e.g. letters, letter clusters, inflectional endings, syllables and onset and rime).
· Examine Reading Recovery records created to show evidence of growth in writing vocabulary.




	
	

	FLUENCY


	Reading Recovery® supports the Development of Fluency Through Writing



	When the child comes to control the directional schema required for print and to segment his speech into words and part-words, he is able to operate on the problem of matching serial order in space (print) with serial order in time (speech). This occurs on the first attempts to read simple stories, when making sense of the text, using oral language, knowing about print and controlling serial order come together under the child’s control.   (Becoming Literate, p. 327)
Fluency is defined as “the ability to read a text accurately and quickly. [Fluent readers] group words quickly to help them gain meaning from what they read.” (p. 22)

“Fluency is important because it provides a bridge between word recognition and comprehension.” Studies have found a close relationship between fluency and reading comprehension. (pp. 22–23)

“To read with expression, readers must be able to divide the text into meaningful chunks. These chunks include phrases and clauses. Readers must know to pause appropriately” when reading orally. (p. 23)


	Ways in which Reading Recovery® Teachers support the development of phrased and fluent reading through the writing portion of the lesson include:

· Underscore the importance of oral language by having students write stories using their own language and vocabulary.  

· Provide opportunities for oral reading of self- written stories.

· Demonstrate fluent reading of student written stories.

· Encourage the child to read own writing quickly so that it sounds like talking.

· Arrange opportunities for children to reread their self-composed texts to parents or other available listeners.

· Arrange self-composed cut-up sentence in phrases for the child to read.

· Model and demonstrate for the child how to pause appropriately, using punctuation while rereading original story.  

· Over time teach children to compose more complex sentences so that phrases and clauses are included in their writing.
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